School Improvement Grant1003(Qg)

Executive Summary

The Atlanta Area School for the Deaf (AASD) has completed the School Improvement Grant
application in accordance with Section 1003(g) of the Elementary and Sec&adagtion Act.
With stakeholder input and technical support from the Georgia Department of Education, the
AASD School Improvement Grant Application Committee developed a comprehensive school
reform plan reflecting the implementation of the Transformatiad®l Through an extensive
needs assessment using data from recent Georgia Assessment of Performance on School
Standards (GAPSS), Conference of Educational Administrators of Schools arah#ador the
Deaf (CEASD), andedf-study reviews, the AASD Schobthprovement Grant Application
Commi ttee targeted student | anguage and | iter
need. In order for deaf and hard of hearing students to be successful both academically and
socially, appropriate language and ktey development undergird all aspects of schoaine,
andcommunity life.

Through the Transformation Model, AASD will transform by implementing a bilingual

bicultural (BiBi) instructional program developed by the Center for ASL/English Bilingual
Education and Research Center (CAEBER) at Gallaudet University to improve student learning
by addressing deaf and hard of hearing studen
appropriate language models and effective interventions including innovative tpatrhiegies,
cutting edge technology, parent involvement, extended learning time, professional learning for
staff, remediation, acceleration, staff rewards/incentives, and accessible materials, students who
are deaf and hard of hearing can achieve acaderoficiency on par with hearing peers through

the development of dual languages, sign language and English. Implementing and sustaining a
BiBi instructional program will enable staff and students to become fluéoth languages

which will in turn supprt students in achieving grade level proficiency and attaining positive
postsecondary outcomes.

The submitted School Improvement Grant application reflects the following three year budgets
that will support the AASD Transformation Model:

Year Amount
20102011 $737,730
20112012 $492,300
20122013 $458,300
Total $1,688,330

The Atlanta Area School for the Deaf understands and assures that any conflicts between the
School Improvement Grant and Race to the Top will be resolved ¢éctr&hce to the Top
conditions.

Submitted by:
Kenney Moore
School Director
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Part Il LEA Application 2010

LEA Name: LEA Mailing Address:

State Schools/Atlanta Area School for the D{ 890 North Indian Creek Drive
Clarkston, GA 30021

LEA Contact forthe School Improvement Grant
Name:Kenney Moore
Position and OfficeSchool Directoii Atlanta Area School for the Deaf

Contact 6s MaB0 Narth IndianiCreek Orive, Clarkston, GA 30021

Telephone404-298-3998
Fax:404-299-4485

Email Addresskemoore@doe.k12.ga.us

Superintendent (Printed Name): Telephone:

Kenney Moore 404-298-3998

Signature of Superintendent: Date:
6/21/2010

X

The District, through its authorized representative, agreesmply with all requirements applicable to the Schog
Improvement Grants program, including the assurances contained herein and the conditions that apply to a
waivers that the District receives through this application.
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LEA Application 2010

LEA Name: State Schools

Section A. SCHOOLS TO BE SERVED: The LEA must include the following information with
respect to the schools it will serve with a School Improvement Grant. Using the attached list of
eligible schools, identify eacfTier I, Tier Il, and Tier Il school the LEA commits to serve and select
one of the four intervention models (turnaround model, restart model, school closure model,

transformation model) that the LEA will use in each Tier | and Tier Il school.

Note: An LEA that has nine or more Tier | and Tier Il schools may not implement the
transformation model in more than 50 percent of the schools.

Tier | Tier | Tier Intervention Models (Tier | and Tier Il Onl
School Name NCES ID# I Il Il Turnaround| Restart élosure Transformezgon
Atlanta Area 1300022 X X
School for the
Deaf
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School Improvement Grant1003(g)
LEA Application 2010

LEA Name State Schools

School Name: Atlanta Area School for thBeaf

Sections B and C must be completed for each Tier | and Tier 1l school applying for this grant.
Section B, number 6 and Section C must be completed for each Tier |1l school applying for this

grant.

Section B. DESCRIPTIVE INFORMATION : The LEA must include the following information to

complete the School Improvement Grant application.

1. For each Tier I and Tier Il school that the LEA commits to serve, the LEA must analyze the
of each school and select an intervention model for each school.
a) Complete theschool Pofile (Attachment &: Elementary School Profile, Attachment 1b:
Middle School Profile, Attachment 1c: High School Prgfileee attached.

b) 1 f available, attach the fiTarget Areas
of Performance on School Standards (GAPSS) reviews completed within the last two
See #ached.

c) Provide a narrative describing the outcomes of analyzing the data (school needs).

School Introduction
The Atlanta Area School for the Deaf (AASD) is a staperated day school established for
children who are deaf and hard of hearihgSD was first accredited by the Southern
Association of Colleges and Schools (SACS) and the Conference of Educational Adminis
of Schools and Programs for the Deaf (CEASD) in 1988 and has maintained full accreditg
AASD serves as a resource aamn deafness offering information and technical assistance
parents, local school systems, community groups, and other agencies.

All students attending AASD are referred from their local school system. ConseqA&8Iy,
has a varied student bodysitidents ages 3 through 21 coming from a large catchmenifare
over 30 local school systermludingstudents from ruradnd urban Atlantdistricts.Student
transportation to and from school is a related service provided by local school sysi&IB8sb G
instructional day is tied directly tocal school systends t r ans p or t. Bhelocaln s
school systemeannot adjust their route schedules becausentusyprovide transportation
services to their own students as welt@8ASD students.

The AASD campuds comprised of five buildings ands#uatedon over 17 acres in Clarkston
Georgia. AASD opened in 1972 wijisst two buildings and approximately 80 students in
preschool, elementary, and middle school. In 1978, a high school program wesnaithdthe
first classgraduating in 1983. Currently AASD h&87studentsli1i PK, 10i K, 10- 1st gade,
5-2ndgrade,10- 3rd gade,10 - 4th gade,14 - 5th gade,21 - 6th gade, 13- 7th gade,9 - 8th
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grade,17 - 9th gade, 13- 10th gade,18 - 11th gradeand 36- 12thgrade.

Regarding faculty and staff, there are currently three administrators: School Director, Stug
Services and Operations Coordinator, and School Principal. The@tgrsevenclassroom
teachers, ten paraprofessiaand one instructional aide. Support staff include one office
manager, one business operations specialist, one financial operations technician, one
administrative secretary, two school secretaries, one personnel representative, one progr
associate, ondata analysis techniciaaone school nurs@ne professional learning coordinator
three content specialistsyo audiologists, five speech and language pathologistssdhaol
psychologists, one state assessment coordinator, one graduation coach, one transition cg
educational diagnostician, one media specialist, one media techoicésthool social worker,
one athletic director, one recreational director, onetiimié sign language interpreter, one par
time sign language interpreter, one Spanish interpreter, four maintenance employees, five
cafeteria employeeandone central supply coordinator. There are also twelve teacher men
and twelve department chairs. AB$as three Nationally Board Certified Teachers.

Barriers and Challenges
As adayschool serving over 30 Metwtlanta school systems, AASD has numerous barriers
challengesncluding:

1 Language:Language acquisition and access are significhallenges for deaf and harg
of hearing student©n a state and national leveiydents are often multiple grade leve
behind their hearing peers.

1 Communication: Ninety percent of students go home to families with hearing paren
The majority ofparents are not proficient ings language and therefore cannot
communicate with their children beyond basic signs or gesturing.

9 Student Enrollment: Seftudy data indicate that most students are referred to AAST
middle and high schooBy thistimea cademi ¢ gaps i n significand ¢
because of limited exposure tmnsistent language modetgialified staff to work with
deaf and hard of hearing studerasid signing peers.

1 Transportation: Student transportation is the responsibiiitige local school system in
which the student resides. AASIas no control regarding busing; therefore, there are
limited opportunities for students to be involved in afterschool activities.

1 Graduation Rate: Currently, students that receive a nonrdggltaschool diploma are
considered as dropouts. The majority of graduates receive nonregular high school
diplomas in accordance with their Individual Education Plans.

1 Parental Involvement: Because students come from over 30 different local school
systemshistorically it has proverthallenging for parents to be involved in school
activities because of distance from home to sthoo

In the spring of 2009, &eorgia Assessment of Performance on School Standards (GAPSS
reviewanda Conference of Educationaldiinistrators of Schools and Programs for the Deq
(CEASD) review wereonductedor AASD. Based on the favorable reviews, Beuthern
Association of Colleges and Schools Council on Accreditation and School Improvement
(SACS/CASI) and CEASIgranted theschool full accreditation statuBataand
recommendationkom thetwo accreditatiomeviews were also used in conjunction watself-
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studyreviewto develop a comprehensive school improvement glaa.GAPSS, CEASDand
self-studyreviewsinclude the following dataCLASS Keys AYP, student/teacher atidance,
student disciplinegraduation ratestate/local assessmeparentinvolvement andtechnology

Note: The information below only reflects an analysis of school needs. The numerous
commendations for the school are not included

Georgia Assessment of Performance on School Standards (GAPSS)

AASD6s Leader shi pAPBSreview datarad Iregammehdations the following
areas:

Curriculum

Assessment

Instruction

Planning andrganization

Student, Family, and Community Involvement and Support

Professional Learning

Leadership

School Culture

= =4 =4 -8 _48_9_°5_--°

Curriculum

The Certified Staff Survey (CSS), interviews, classroom observations, and review of docu

results indicated the following:

1 Increasing vertical and horizontal teaming across grade levels (elementary to middle g
middle to high) will improve student achievement.

1 Engage teachers in systematically examining student work on a consistent bagis du
content and organizationigvel meetings to build a consensus for a common understan
of proficiency and rigor (only 6% of the staff indicated on the CSS that this is being do
consistently).

1 Continue to monitor, evaluate, and revise curricuionplementation to reach a highly
functional levelof standarddased instruction and to increase student achievement.
Providing meaningful and consistent feedback and coaching to teachers will greatly au
this process.

1 Increasinganalysis of student work will improve the implemeiaa of the curriculum as
instructional strategies are revised based on looking at student work as a routine part
curriculum monitoring system.

Assessment

1 Increasing opportunities for teacher collaboration to determine desired resulssagmd
assessment practices will improve student performance. Only 6% of teachers stated t
teachers consistently collaborate to design assessments aligned to the GPS.

1 Adjusting instruction based upon assessment data will improve student achievement g
address targeted learning gaps and problems.

1 Eighty-one percent (81%) of teachers responded on the CSS that instruction is adjuste
improve overall and individual student achievemdtnsuring that the results of
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Instruction

1

collaboratively designed assessmemésanalyzed along with student work will make the
process of adjusting instruction more effective and efficient.

While each student has diagnostic assessment occurring as part of the IEP process, t
GAPSS team did not see extensive evidence of diagrassi&ssment being used on a dail
basis at the lesson unit levelitientify learning gaps and to use that information to adjus
instructionrelated to individual standards encompassed in a particular&taiff. indicated
on the Certified Staff Survey @&S) that diagnostic assessments are used to adjust instry
to accommodate studentsd n®¥wfdhetiness | ev
Continue to ensure that written commentary is meaningful and purposeful by providing
specific feedback using th@nguage of the standardSpecific written commentary was
observed in 11% of the classrooms vVvisi
to meaningful written feedback, it may be effective to explicitly teach the vocabulary ug
providing written feedback and to scaffold the use of written feedback by pairing it initig
with signed feedback along with demonstrations of how to use the feedback. It is very
i mportant for teachers to check Bigsuategyns
used more often. Videotaping signed feedback paired with written feedback could be
initially as well.
St udent s 6 -raohitorlandtsegfevaluate tise Work will be enhanced by involving
students irassessment tasks (e.gnstructeeresponse test items, reflective assessments
academic prompts, rubrics, and culminating performance tasks and projects), as well ¢
informing students of their level of achievement on assessments, and by routinely pro
feedback throughetaicher conferences. As a result, students will be able to set learning
collaboratively with their teacher. During the review, $etinitoring and selévaluation
were observed in onl¥6% of the classrooms visited:he CSS further substantiatedsthi
observation withonly 3% of the staffrespondinghat this wasccurring consistently.

Observed lessons began with a clearly defined opening to strengthen |8dftiatithe
time. However, lessons ended with a summary activity that reinforced learning08fbyf
the time.

Student work products, classroom discussions, and teacher questioning sometimes re
higher order thinking skills related to the elements efdtandardsClassroom observations
showed higher order thinking skills and processes utilized during instruction in 49% of
classrooms and evident in student work 39% of the ti@mntinue to implement strategies
and processes to increase the uddgifer order thinking skills and problem solving by all
students.

To ensure that the rigor of grade level work is consistent from class to class, use the I3
of the standards and elements throughout the instructional period.

The GAPSS Team observdifferentiation of instruction in 32% of classrooms. The
continued implementation and expansion of differentiated instruction supported by a Ig
term commitment to professional learniwdl maximize learning opportunities for all
students.

While the GAPSS team understands that flexible grouping may not always be practical
very small classes typically found at AASD, the team observed flexible grouping in onl
26% of classrooms. On the CSS, 41% of staff stated that flexible grouping occurs
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Planning and Organization

consis ent | vy. Continue to explore ways to
readiness levels, interests, and learning styles in relationship to GPS and other learnir
to increase student achievemewth ol e gr oup i nst r uanary delivery
mode in 70% of the classrooms observed.
In the GAPSS process, technology is defined as modern, electronic technology. Durir
classroom observationgachers used modern electronic technology effect&Ey of the
time. However, student use of technology was observed only 16% of the time. An aci
planto enhance and extend student use of modern, electronic techtmlogsease their
conceptual understanding and thinking skills will greatly impaxtesit achievement.
Assuringalt eachersé6 use of the | anguage of
lesson will help to reinforce high expectations and rigor for all students. Other routine
will enable students to take responsibility toeir learning include: posted examples of
student work noting areas that meet the standard/elements, exemplars/anchor papers
guides and evaluation checklists, feedback as students work through the unit using wr
commentary, teacher/studernferences, rubrics developed by teachers and students w
outline expectations to meet the standards, and emphasis on the standards by all teag
While students6é reading | evels may be
anchor paprs, scoring guides, checklists, and rubrics, the vocabulary and reading skills
specific to using these resources can be developed over time through-stadeet
conferences and explicit vocabulary instruction. Teachers may want to explore the us
teachemmade videos that initially include signed discussion and explanation of the writt
resources as the students learn to use them. For example, anchor papers can be pair
video of the teacher Awal ki n greadihgtheanghon
paper and explaining it in ASL. A library of ASL videos could be created over time as
teachers make and share informal videos explaining standards, elements, exemplars,
guides, evaluation checklists, and written commentary.

While students could successfully identify their learning goals 62% of the time, much n
emphasis on jointly establishing learning goals in collaboration with teachers will allow,
students to take greater ownership for their learning.

Continue to increasemphasis on ways to incorporate job readiness and transition activ
as connections to the world beyond the classroom and as processes to increase persg
efficacy and responsibility.

1
)|

Student, Familyand Community Involvement and Support

The School Improvement Plan includes appropriate resé&aséd strategies and is
monitored by the School Improvement Team on a regular bisiisitoring should continue
Wider involvement of stakeholders in the process of data analysis and in develoging
monitoring the school i mprovement pl-an
and longrange goals.

Evaluate student discipline policies with the goal of establishing a comprehensive sch
wide discipline plan focused on positive behawopport.

1

The school makes effective use of a number of community partnerships to enhance st
performance and webeing. Continue the ongoing efforts to keep the school PTA active
and seek ways to increase parent participationiting parents to be members of a team
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working on a specific school improvement goal is one possibility to consider. Confere
calls or webinarsnight be used in place of fad®e-face meetings to minimize travel for
parents who live too far from the school to participate in a traditional meeting.

Professional Learning

1 Providing additional opportunities for teachers to develop leadeskiiig by serving in
instructional leadership roles (e.qg., active involvement in planning professional learnin
mentors, model classroom teachers, teacher leaders, and/or participating in focus/awg
walks) will enhance the school as a professiorahi@g community.

1 While the principal and other leaders support a culture involving ongoing team learning
continuous improvement, there is not a clearly articulitegrange plan for professional
learning for teachers and administrators.

1 Develop ad implement a comprehensive plan for ongoing monitoring and evaluation o
impact of all professional learning on changes in teacher knowledge, skills, and practiq
on student learning. Align the professional learning plan closely to the schroMement
plan and include classroom coaching and support for teachers. Clearly communicate {
expectations for implementation by providing rubrics that describe the desired classroc
practices and communicate how those practices connect to the schasleémpnt goaldn
addition,continue to implement awareness walks/focused walks with clear inditators
determine if the targeted practices are being implemented as intendeddetermine the
extent of followup support provided to teachers. It is the responsibility of the Leadersh
Team to conduct thewareness walks and to identify which artifacts, evidence, and que
to ask students and teachers during the process.

1 The GAPSS Team did not observe extensive evidence of multiple workshops on the s
topic throughout the year. While teachers often take part in meaningful professional lg
activities targeted to their individual needs, their participation tgaingcourses aligned to
school improvement goals will most significantly improve instruction.

T Only 19% of the staff indicated on -terme
(two-to-three year period) idepth professional learning aligned to sahmprovement
goals.

T Actively promote the sustained develop
knowledge, researehased instructional strategies, and assessment strategies by provi(
purposeful professional learning activities aligned i specifiayoals and strategies in tf
School Improvement Plan over a period of two to three years.

1 In addition to orgoing professional learning activities, some ideas for supporting job
embedded professional learning include: increasing the oppaetufut teachers to observe
other teachers, providing demonstration lessons of expected strategies, developing m
cl assrooms, and discussing i mplementat

Leadership

1 High expectations for implementing standabdsed teaching and learning and rigor in
instruction for all students are higimpact practices identified in tf&chool KeysThese
practices will be supported effectively as the principal and other admiorsjpabvide
specific feedback and coaching to teachers when monitoring and evaluating the
implementation of the curriculum, instruction, and assessment.

f Continue to use the fiHigh | mpact Pract
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clearly define ad articulate the roles and responsibilities of the Leadership Team and t
evaluate and refine practices, protocols, and processes of the team. Seek ways to en
the Leadership Team becomes more highly-datzen.

School Culture

1 Continue toseek ways tprovide focused support for students through enhancing the
school 6s transition program and the <co
sites, and vocational development resources.

1 Continue to actively improve and sustainghe hool 6s abil ity to
barriers to the acceptance of all individuals. Programs that are designed to prevent by
and to discourage intolerance may be effective in sustaining a sense of community an
belonging.

1 The learningcommunity often celebrates the accomplishments of students at the schog
Continue to seek ways to celebrate adult accomplishments consistently.

Conference of Educational Administrators of Schools and Programs for the Deaf (CEASEC

AASDOG s L e a d enrasalyzegthe Tenéerence of Educational Administrators of Schog
and Programs for the Deaf (CEASD) review datd recommendatiorns the following areas:
Philosophy, Mission, Beliefs, and/or Objectives

Governance and Leadership

Organizational Design anStaff

Educational Programs

Learning Media Services and Technology

Student Services

Student Life and Student Activities

Health and Safety

Finances

Assessment of Student Learning

Planning

= =2 =0_-0_9_9_95_45_24_-°9._--2-

Philosophy, Mission, Beliefs, and/or Objectives

1 At the heart of any mission, organizations must address the whole child they serve. W
children who are deaf and/or hard of hearing, communication and language is the four
for their education. It is recommended that AASD work with stakeholdéostering
literacy and communicatianitiatives with students and stakeholders

Governance and Leadership

1 Increased emphasis on parent, alumni, and Deaf community collaboration is very stror
encouraged. This may require some innovative stratdge$o geographical distances
involved and strategies needed to build a stronger relationship with members of the Ds
community in the Atlanta area.

1 Staff reported that they were unsure of the role of the School Council. It will be importa
determinevays t o make the School Council 6s
visible to faculty, parents, stalind students.
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1 Itis strongly recommended that another Content Specialist who has skills in language
assessment and American Sign Languagd/Bealiesbe added as soon as possile.
native sign language user with a background in linguistics or ESLt tmégimost helpful in
this role.

Organizational Design and Staff

1 Celebrate achievements together to maintain momentum.

1 Find funding to suport the afteischool activities so that AASD is not dependent upon
volunteers for these activities to occur.

Educational Programs

1 Itis recommended that AASD work with stakeholders in develolginguage, literacy, and
communication initiatives

1 Itis recommended that AASD add a Content Specialist for American Sign Language.
would ensure @propriate use of the language auwgbportfor teachers and students.

1 Another staff interpreter is needed since the school only has otierfelinterpreterFor a
school this size, a second interpreter is recommended.

1 Assistance is especially needed in the area of an assistant for the principal in relation
discipline and discipline procedures. Teachers and students both recognized a need ir
area ofdiscipline.

Learning Media Services and Technology

1 Integrate technology into everyday instruction.

1 Provide professional development on how to integrate technology in daily lessons whe
students independently use and manipulate the technology tasthygiolearning

1 All learning media specialists and technology staff should be skilled signers in order to
provide full access to deaf and hard of hearing students and staff.

1 AASD needs a technology curriculum or computer skills growth chart (progstonng)
for students to pass th& grade statewide technology assessment.

1 Complete the websiter keep adding to it.

StudentServices
T Consider every opportunity to add visu

Student Life and Studedlctivities

1 Itis recommended that AASD develop and follow a documented communication policy
addresses communication access for the diverse student population that attends AAS
referred to in the belief statements, this will provide staff andesiis the support of a
A | a n gichamyvikeonment that is essential for learning.

1 Itis recommended that the AASD administration diligently seek out funding forsatieol
programs. The support and commitment to such programs will support learningpaia g
for students socially, emotionally, and academically.

Health and Safety
I Establish schoelvide rules.
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Finances

1 Find a way to provide funding féhe afterschool activities.

1 Continue to share financial information with the School Counciladirstaff to engage them
in the process of understanding the budget and the financial plan.

Assessment of Student Learning

1 AASD needs to identify an egoing assessment that is aligned with standards that prod
quick results to inform the instructian classrooms.

Implementprocedures to aggregate individual student progress.

Older students need to be informed of their progress on assessments in order to incre
motivation and establish their own individual goals.

T
T

Planning

1 Continuecommitment to researdiased planning in all parts of the school and consisten
document outcomes in a manner that allows the AASD school community to celebrate
studentsé gains.

1 Put together a longange (3 year) comprehensive staff developmentgdaboratively so
that study and instruction can be shared and utilized in an efficient manner and will be
aligned with your school improvement plan.

1 Develop ways to demonstrate successful changes to the stakeholders, including your
students. Suggestismmight include a pep rally, posters throughout the building, articles
parent newsl etter, publishing data or
sharing of progress on the student broadcast, Panther News, etc.

1 Consider how AASxan include increased emphasis on ASL as a primary content area
ASL/Deaf Studies

Self-study
The School Improvement GraApplication Team conducted &I&study tocomplete an
internal needs assessment. The following areas were examined:
Student Atendance
Student Participation in State Assessments
Teacher Attendance
Student Discipline
Graduation Rate
State Assessments
Local Assessments
Technology

=4 =4 =4 -8 _98_9_95_°

Student Atendance
AYP data indicate that the school has met the Second Indicator requiregeling attendang
for the 2008 and 2009 school years.
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School Information

Atlanta Area School for the Deaf (1893)
State Schools (799)
Grades: PK, KK, 01, 02, 03, 04, 05, 08, 07, 08, 08, 10, 11,12

Parameters Title | Status: Yes
Second Indicator: Graduation Rate, Attendance Rate
Certification Status: Pending Certification

AYP Status SCHOOL DI HOT MEET AYP

Asian / Amer. .
All . : : : : Mult- | = ELL | Econ.
Studente| Pacific Black [Hizpanic| Indian/ | White o SWD s o
=l lande Alaskan Racial (LEP} | Dizadv.
Studentz in AYP Grade Levels 78 43 23 11 T8 76
=]
E Studentz Abzent Ower 15 Days 5 2 3 ] 5 5
o~
Ab=ent Over 1% Davs Rats §.4% 47% 13% 1% 5.4% 6.6%
Studentz in AYP Grade Levelz T iz 19 14 7 7
E Students Absent Over 15 Days 3 1 ] 2 3 3
=
Abzent Ower 15 Days Rate 3.9% 2.4% 0% 14.2% 3.5% 2.9%
Current Year == 15% or Progress? Y Y Y
Attendance Rate Y Y Y

Student Participation in State Assessments

AYP data indicate that the school met 100% student participation in state assess2@0fs
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AYP Indicator | CRCT Math v|

School Information Atlanta Area School for the Deaf (1893)

State Schoolz (759)

Grade=z: PK, KK, 01, 02, 03, 04, 05, 0§, 07, 08, 09, 10, 11, 12
Parameters Title | Status: ez

Second Indicater: Graduation Rate, Attendance Rate
Certification Status: Pending Certification

AYP Status SCHOOL DID NOT MEET AYP

Amer. :
Indian/ | wWhite Multi- SWD ELL | Econ.
Alaskan Racial (LEP) | Disadv.

Asian /
Pacific [ Black |Hispanic
lzlande

All
Students)

Students in AYP Grade Levelz

Enreliment During Test Window i 41 23 10 75 T

Te=t Participantz Fis} 41 23 10 Fis] i)

Participation Rats

AYP Indicator CRCT Reading/Enag. Lang. Arts W

School Information Atlanta Area School for the Deaf (1893)

State Schoolz (799)

Grade=: PK, KK, 01, 02, 03, 04, 05, 06, OF, 08, 09, 10, 11,12
Parameters Title | Status: Yes

Second Indicator: Graduation Rate, Attendance Rate
Certification Statuz: Pending Certification

AYP Status SCHOOL DID HOT MEET AYP

iy |Asian e Mutti ELL | E
e+ | Pacific| Black |Hispanic|Indian/ | white |0 | SWD ol
Students elande ' pank Ala=kan Racial| ~ (LEP)} | Dizadv.
Studentz in AP Grade Levelz i) 42 23 11 ig Fis}
=8 Enrcliment During Test Window 75 41 23 10 T i
=
=
N Tt Participantz Fi] 41 23 10 Fis] 75
Participation Rate 100% 100% | 100% 100% 100% 100%
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AYP Indicator

| GHSGT Enhanced Math v

School Information

Atlanta Area School for the Deaf (1893)
State Schoolz (7559)
Gradez: PK, KK, 01, 02, 03, 04, 05, 0§, 07, 08, 05, 10, 11, 12

Parameters Title | Statuz: ez
Second Indicator: Graduation Ratg, Attendance Rate
Certification Statuz: Pending Certification

AYP Status SCHOOL DID NOT MEET AYP

Students in AYP Grade Levels

Amer.
Indian /
Alazkan

Asian /
Pacific
lzlande

All
Students|

Multi-
Racial

ELL
(LEP)

Econ.
Dizadv.

Black |Hizpanic White 5

Enreliment During Test Window

Tezt Participantz

Participation Rate

AYP Indicator

GHSGET Eng. Lang. Ars o~

School Information

Atlanta Area School for the Deaf (1893)
State Schoolz (799)
Grade=: PK, KK, 01, 02, 03, 04, 05, 06, 07, 08, 09, 10, 11,12

Parameters Title | Status: ez
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Teacher Attendance

Dataindicate that ther has been a continuous increase in attendance rates for $éactier

2006 (93.5%) 2007(93.7%) and 200896.4%)school years with an overall attendance incre

of 2.9%since 2006.

Teacher attendancerate

2006-2007 ‘ 2007-2008 ‘ 2008-2009

| e

Student Discipline

N |
|

B6.4

The school is in the process of collecting datan the 20092010 school yeao serve as
baseline data using the SWIS program.

Category Aungust September | October | November | December January

Referrals to office

Total referrals 12 22 24 26 24 16
Clazsroom dismuptions 7 11 7 ¢ 3
Fude disrespectfial 1 3 10 4 4 4
Fighting 0 5 1 4 7
Skipping cutting class 1 ] ] 1 0 0
Bullving 1 1 3 ¢ 2 1
Cther 4 3

Ethnicity
=z of Caucaszian Students 3 4 3 3 3 3
= of African American Students 5 11 7 ! 6 6
= of Hizspanic Students 3 2 3 3 3 3
= of Asian Students 0 ] ] 0 0 0

Gender
= ofMlale Students g 12 10 16 B 11
= of Female Students 3 ] 3 2 2

Grade
= of Kindergartento 2°° Grade 1 1 0 0
= of 3% Grade to 3= Grade 2 3 2 1
=z ofhliddle School ] g ] 4
= of High %chool 1 4 6 ]
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Graduation Rate
AYP data indicate that the school increased the graduation rate by 6.9% from the 2008 to
school yearsGraduation rate continues to be an area of concern for AASD. Historically, th
are a low number of students that graduate from AASD with a regular high school diplomg
Students tend to be referred to AASD after elementary semobafterexhibiting sigrficant
language delays and gaps in student achievement. If students were successful academic
often remain in their local school system. In the state of Georgia, students that graduate v
special education diploma have been designated asutsofor AYP reporting purposes. AASI
views these students as being successful in regard to meeting IEP goals -sedquary
outcomes in accordance with transition plans. The graduation rate regarding regular edug
diplomas is expected to rise inbsequent years because of changes in graduation requiren
at the state leveSome pecial education students will be able to obtain a regular high scho
diploma by completing a series of access classes that focus on the Georgia Performance
Standards.

School Information Atlanta Area School for the Deaf (1893)

State Schools (795)

Gradez: PK, KK, 01, 02, 03, 04, 05, 05, 07, 08, 09, 10, 11,12
Parameters Title | Status: Yes

Second Indicator: Graduation Rate, Attendance Rate
Certification Statuz: Pending Certification

AYP Status SCHOOL DID HOT PEET AYP

Graduation Clazz Size 10 10 10
=]
E Graduates (Reqular Diplomaz} 3 3 3
~
Graduation Rats 30% 30% 30%
Graduation Clazs Size 13 13 13
=]
E Graduates (Reqular Diplomaz} 3 3 3
Graduation Rate 23.1% 23.1% 23.1%
Current vear == 75% H

State Assessments
Students aBASD participate in the Georgia Student Assessment Prograenpurposes of the
Georgia Student Assessment Program are to measure student achievement of the state 1
curriculum, to identify students failing to achieve mastery of content, to provide teachers v
diagnostic information, and to assist schoaitegns in identifying strengths and weaknesses
order to establish priorities in planning educational programs. A description of the state
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assessments and AAS Btétsassesmenoo 20032008 are shawn e 3
below.

1 Georgia Writing Assessents
Geor gi aod s -basedwriting assessimeants are administered to students in grades t
five, eight, and eleven. Student writing samples are evaluated on an analytic scoring syst¢
grades to provide diagnostic feedback to teachers,rdgjdnd parents about individual
performance. The writing assessments provide information to students about their writing
performance and areas of strersgihd challenge This information is useful for instruction an
preparation for future writing assements.

AASDGs performance on the writing assess

most programs for the Deaf, due to the langudajieits most of deaf and hard leéaring
children face, writing is significant challenge for student#h a hearing loss

iGeorgia 3rd Grade Writing Test

03-04 04-05 05-08 0B-07 0v-03 0s8-09

Stage 1

Emerging 78% 66% 5%

Stage 2

Develaping 22% 0 25%
% meeting the

Stage 3 standard far

Focusing 0 33% 0|Conventions 0% 0% 0%
% meeting the

Stage 4 standard for

Experimenting 0 0 0[5Style 0% 0% 0%
% meeting the

Stage & standard for

Engaging 0 0 0|Organization 0% 0% 0%
% meeting the

Stage 6 standard for

Extending 0 0 O|ldeas 13% 0% 0%

Total # of Total # of

students students

assessed g 3 8|assessed B B g
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Georgia 5th Grade Writing Test

03-04 04-05 05-06 06-07 07-08 08-09
Stage 1
Emerging 17% 0 45%
Stage 2
Developing 17 % 0 46%
Stage 3 % of students
Focusing 50% 100% 9%|"does not meet” 100% 66% 100%
% of students
Stage 4 "meet the
Experimenting 17% 0 Ofstandards” 0% 0% 0%
Total # of Total # of
students students
assessed 2] ] 11|assessed 2] 12 12
Georgia Middle Grades YWriting Assessment (MGVWA] Grade 8
03-04 04-05 05-06 06-07 07-08 08-09
% of Students
On-target 13% 0% 21% 0% 0% 8%
% of Students
Mot On-target 87 % 100% 54% 89% G0% 92%
Total # of
students
assessed 24 6 20 19 10 12
2 tests 4 tests 2 tests

1tests T tests nonscorahle nonscora [nonscora

Motes unscorable |unscorable |(11%) ble (40%) |ble (17%)

9 CriterionReferenced Competency Test

The CRCT is designed to measure how well students acquire the skills and knowledge de
in the Georgia Performance Standards (GPS). The assessments yield information on aca
achievement at the student, class, school, system, and state levels. This information is us
diagnose individual student strengths and weaknesses as related to the instruction of the
to gauge the quality of education throughout Georgia.

AASDOGs student s per booial sudiedon the GRCT. Reading,lEEA, and
math are all areas that need the most improvement as indicated by ther€RES
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Grade 1st-8th grade, Students who Met or Exceeded the Standards

03-04 04-04 05-06 06-07 07-08 03-09
{regular  |[{regular |{regular |{regular |{regular [{regular
administr [administr [administr {administr [administr [administr
ation and |ation and |ation and |ation and |ation and |ation and
retest retest retest retest retest retest
included) |included) |included) [included) [included) [included)

# of Students

assessed on

CRCT Read

ELA, Math 75 73 95 96 74 69

Reading 13% 14% 12% 5% 4%, 10%

Eng/L.A 15% 1% 8% 6% 5% 13%

IMath 12% 7% 7% 6% 5% 10%

# of Students

assessed on

CRCT Sci and

S5 70 53 75 73 G0 61%

Science (3rd-

ath) 27% 29% 8% 1% 10% 5%

Social Studies

{3rc-dth) 53% 34% 27% 21% 7% 3%

1 Georgia Alternate Assessment

The Georgia Alternate Assessment (GAA) is a key component of the Georgia Student
Assessment Progra®AA scores are included in the CRCT and GHSGT reduhger the No
Child Left Behind Act (NCLB) and the Individuals with Disabilities Education Act (IDEA)
states must ensure that all students, including students with significant cognitive disabiliti¢
have access to a general curriculum that encompasses challenging academic standards.
must also ensure that all students are assessed for theirsgramyrard meeting academic
standards.

A portfolio of student work samples is used to capture student learning and
achievement/progress in four contantas (English/Language Artsath, science, and social
studies). This assessment program promotesiaved enhancing capacities and integrated lif
opportunities for students who experience significant cognitive disabilities. Committees of
Georgia educators developed the requirements of the portfolio system including the numk
data collection elemesi(i.e., student work samples), types of elements, and the
parameters/timing of the collection of student work samples.

Because AASD began participating in the Gi&he 20072008 school year, data dimited.
Initial impressions are that this assessment tends to be an accurate and valid measure of
st ude nt sltihoaldbe hotet that tke.areas within the portfolios that were nonscora
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could be attributed to the subjectivitfaportfolio-based assessmeather than lack of
adequate progress by the studén2007, 16 students participated. In 2008, 29 students
participated, anth 2009, 29 students participated.

1 Georgia High School Graduation Tests

Geor gi abds ¢ rowidewaualkleonformatiersfdar studgnts, educators, and parents
about student strengths and areas for improvement. The tests identify students who may
additional instruction in the concepts and skills required for a diploma. Sincet@@@®nglisth
Language Arts and ath high school graduation tests have been used to measure Adequat|
Yearly Progress (AYP) under tiNCLB legislation.

All students seeking a Georgia high school diploma must pass the Georgia High School
Graduation Tests (GHSGT) in fooontent areas as well as the Georgia High School Writing
Assessment (GHSWTThese assessments ensure that students qualifying for a diploma h
mastered essential core academic content and skills. Students with disabilities and Englis
Language Learnersay receive appropriate standard accommodations based on their neeg
the specifications of their Individualized Education Program, their Individual Accommodat
Plan, or their ELL Testing Participation Committee Plan. Students with disabilitieseunabl

participate in the state testing program, even with accommodations, are assessed with thg
Georgia Alternate Assessment.

Foll owing the same trends as assessment g
graduatiortests in the content areasmath, science, and socialdies. The content area of
English/Language Arts is one of the areas AASD continually focuses on to improve. As
indicated earlier regarding writing assessments, the GHSWT tends to betbeassessments
that is alsahallerging for AASD studentsStudents possibly perform better on the GHSGT
because they are permitted to take the test multiple times in order to reach success.
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Georgia High School Graduation Test (GHSGET)

Students who passed GHSGT

03-04 04-05 05-06 06-07 07-08 03-09
Eng /LA 6% 0% 33% 14% 9% 21%
Math 2% 0% 33% 10% 36% 32%
Science 50% % 14% 10% 33% 36%
Social Studies 67% 0% 14% 17% 36% 2%
Total # of
students 17 for 29 for 11 for
assessed during|ELA and |14 for 6 for ELA |ELA ELA
main admin and |Math, 4 |ELA. 11 |and Math, [Math Math, and [29 ELA
retest for Sci, 3 |for Sci & |7 for Sci (S5, 30 |55 12 |25 Math
opportunities for 5.5 3.5 and 5.5 |for Sci for Sci 33, & Sci
Georgia High School Writing Test ({GHSWT)

03-04 04-05 05-06 06-07 07-08 08-09
Passed 6% 9% 33% 10% 5% 37%
Did not Pass 94% 91% 67 % 90% 95% 63%
Total # of
students
assessed 18 11 ] k)l 19 30

M End of Course Tests

The End of Course Tests (EOCT) align with the Georgia Perforn@tacelards and include
assessment of specific content knowledge and skills. The assessments provide diagnosti
information to help students identify strengiind areas of need in learnthgrefore improving
performance in all high schooborses and on bér assessmengsich as the GHSGT. The EOC
also provide data to evaluate the effectiveness of classroom instruction at the school and
levels.

The data regarding AASD students6 perfor
have relativelygod success on these assessments.
rate is due to including a wider range of students of varying ability levels in the assessme
more students participaie regular education courses. The number of studesesfrom 22 in
2003 to 99 in 2008.
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End of Course Tests (EOCT)

03-04 04-05 05-06 06-0a7 07-08 03-08

Does Mot
Meet 55% 23% 45% 80% 92% 96%
Meets or
Exceeds 45% 7% 55% 20% 8% 4%
Total # of
students
asgsessed 7 7 13 25 26 59
Total # of
tests

administered 22 13 33 G4 49 09

Local Assessments
Teachers and support staff review the results of the Criterion Referenced Competency Te
(CRCT; statanandated testing) on a regular basis. Using this data, teachers gain insight i
i ndividual st udentlaadditor AASP usestherlpagingfinolicatars ang
formative inrhouse assessments to gain a better picture of student performance.

Due to hearing loss and early language deprivation, students typically enroll at AASD with
significantly delayed language and literacy skills. Ineor track progress and provide
appropriate intervention, AASD has implemented several informali&agey literacy, and math
assessments including:

1 Kendall Conversation Proficiency LevéR-levels)

1 MacArthuii Bates Communicative Development Inventory (EDI

1 Basic Reading Inventory (BRI)

1 KeyMath

Kendall Conersational Proficiency Level®{Levels)

The Kendall Conwvesational Proficiency Levels alsocallBdR- e vel s o wer e d e
Kendal | Demonstration EIl ement ar yColegeNatiornal,
Mi ssion Progr ams. Teachers use this sc3g
competency. The scale reflects migsts, or major changes, in language developmbith
occur rapidly at firsbut then more slowly as children mature.

Communicative competency is fundamental to learning to read. Therefore, it is necessary
investigate communicative competency aseaqyuisite to developing literate thought and

learning to read and write. Although the instrument is an informal instrument, it provides
consistency in the ways different teachers within a program observe and record language,
This checklist assessmentimsmpleted for all students at AASD. Teachers use the instrume
choose studentdanguage goals and monitor progress in conversational proficiency.
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The summay below represents average 288810 conversational proficiency levels per grad
level. Developmental age mges represent an approximatgnce many students exhibit
significant gaps in language development and may have some scattered skills at higher l¢
This is more significant at higher chronological ages; therefore, high schoes $@ve been
omitted from this chart. Thesemes are more relevant for gaatting to address individual
deficits and gaps than for addressing overall student performance levels.

Grade Number of Students Fepresented Average Conversational Proficiency
Level (P-Level)

PreSchool E) 1-2 vears
PreKindergarten 7 2-3 vears
Kindergarten ] 2-3 vears
1% Grade 10 3-4 vears
223 Grade 5 4-5 vyears
3% Grade 3 5-6 vears
4% Grade 10 2-3 vears
51 Grade 14 3-4 vears
& Grade 16 3-4 vears
7% Grade 13 3-4 vears
8% Grade ] 4-5 vyears

MacArthur Communicative Development Inventory (TDWords/Gestures and Words

The MacArthur Communicative Development Inventory (CDI) has become the standard p
checklist for measuring early language development in hearing chil@irenCDI. Words and
Sentences was developed for hearing children fréto BO months of agelhe instrument
includesa68Wwor d expressive vocabul ary checkl i
comprehension of words becomes more difficult as their vocabulary expands, this protocg
not measure receptive vocaauy.

The checklists for hearing children can be used to estimate lexicon size and identify whick
particular words the child knows. The instrument can be used to show growth over time.
normative data is available for hearing children.

Recentwdkbyt he Col orado Department of Health
intervention program has provided normative data for expressive vocabulary on the Englis
for children who are deaf or hard of hearing. The success of the CDI has lead to th
development of comparable instruments in many different languages including Spanish, I{
Japanese, Swedisdind recentl an alternate form of the CDI has been published for ASL.
Therefore, the CDI has become an important tool in measuring therexigoung children
who are deaf or hard of hearing.

Teachers at AASD complete the CDI: Words and Sentences (680 words) with an addition
American Sign Language special terms for each student in Preschool thfbgigiu8. The CD
is used to track progress and guide instruction for expressive vocabulary. The chart belo
provides a summary of data for students intRirelergarten through®igrade.

Georgia Department of Education
Brad Bryant State Superintendent of Schools
March 2, 240019 06 Page
All Rights Reserved



School Improvement Grant1003(g)

Grade Number of Students Assessed Average Expressive
Vocabulary Tvpical
Development at 30 months

Pre-Eindergarten & 450/769
Kindergarten 8 413/769
1% Grade 7 415/769

Basic Reading Inventory

The Basic Reading Inventory iscallection of informal measures used to assess both early
literacy and prgrimer through grade twelve literacy functioning. At the Beginning Level of
AASD assessment battery, two sets of tests may be used. The first set of instruments tes
alphabek nowl edge, | iteracy knowl e dibeearly litecacyd |
assessments allow teachers to determine emergent literacy skills necessary to build a fou
for later reading.

Beginning Level readers as well as Developing and Majurevel readers are also assessed
with the graddeveled informal reading inventory which lookstla¢ following areasword
recognition in isolation, word reading in context, comprehension (oral, silent: fact, infereng
topic, vocabulary, evaluative gstions), retelling, and summarizing. Administration of the
inventory also provides independent, instructional, and frustration grade level reading sco
the reader.

The Johns instrument provides a number of forms for the inventory makingalila instrument
for use from year to year. Other similar informal reading inventory instruments are utilizec
necessary.

Teachers at AASD administer tBasic Reading Inventory yearly with students jitHrough
12" grades. This assessment providesliable method for tracking student progress in worg
recognition, reading, and various reading strategies. Teachers use this information to infg
instruction andd guide students in yearly gaadtting. Student reading levels vary widely at
each grade level. The chart below indicates reading levels for students at each grade lev
Students are making incremental increases in their BRI scores.
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Oct ELA

Ethnicity | Reading
%
1 20
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Jan ELA

Reading
%
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Oct-Jan| School Year School Year
E NT
E NT
E NT
E NT
E E
E NT
P NT
1 2
1 NT
1 NT
E E
E PP1
E PP2
PP2 PP2
0 PP1
E E
E PP1
E E
E PP1
E PP1
PP1 PP2
2 1
NT 1
PP1 1
Georgia Department of Education
Brad Bryant State Superintendent of Schools
2, 200198 o0 Page

All Rights Reserved




School Improvement Grant1003(g)

NT PP2

=z
—
V|| 0O |M| M| ®W|T|FL|FL |k

PP1

z
=
z
S

wW|lw|w|w|w|S|w|IT|lw| T | w|T|xT|IT

nv)
=

0 PP1

0 (0 (N N ([N [N NN NNjoo o oo oo oo oo 0|00 o0 oo oo oo oo (oo o o1 o1 |0

| I|T|S|w|T|w|w|IT|S|S|w|w

m
T (N[N T|TOT M|l IN| P>

Georgia Department of Education
Brad Bryant State Superintendent of Schools
March 2, 20019 06 Page
All Rights Reserved




School Improvement Grant1003(Qg)

8 B 33 23 1 3
8 B 33 27 3 3
8 B 30 23 2 3
Change from Oct to January {2/5/09)- Preliminary Data Analysis
ELA (1-8) Math {1- 8] Science | 3-8
Increased more than 5 points 40 percent 36 percent 40 percent
stayed with 5 points of previous score |31 percent 22 percent 31 percent
Grade Mumber of Students Reading at Each Level Total
Level |E PPL| PRP2| P | 2% | 272 | 37 [ 4% | 5% | g% | 7% | &% | 9% | 10" | 11% [ 12% | Assessed
1= 10 10
s 4 1 1 &
il 3 2 1 &
4= ] 4 1 10
5% 4 1 1|6 1 1 14
6+ 7 1 1 213 2 18
7 3 1 311 2 1 1 1 13
& 1 111 1 3 1 3
9+ 2 1 3 2 3 1 1 1 17
107 1 1 3 2 1 1 1 13
117 1 3 & 1 2 |1 2 1 13
127 7 1 3 ]2 3 4 2 1 1 1 1 36

E- Emergent
PPL1— Pre-primerl
PP2— Pre-primer 2
P - Primer

*This information also compared with Benchmark testing to determine any correlations or

insightsinto student academic performance. See attached summaries of student Benchmark testing
and reading levels for the 2008-2009 and 2009-2010 schoolyears.

KeyMath is used to assess student progress in mathenTdtegistrumentvas used during
the 200809 school year to collect baseline data for studergsades 1 12. KeyMath data
arebeing collected again this school year (20@). AASD will use this data to show studel
i dent i f ynatbeamatidabumdersténding arad lconcep
Information from this assessment enables teachers to form appropriate instructional gr

progress

and

KeyMath

Georgia Department of Education
Brad Bryant State Superintendent of Schools

Mar c h

2 ’

280198 0o

All Rights Reserved

Page




School Improvement Grant1003(Qg)

Elementary Data

basic concepts operations problem solving total test
2nd grade 2.53 2.07 2.07 2.27
3rd grade 1.75 1.45 1.35 1.58
4Ath grade 1.6 2.58 1.29 1.23
5th grade 3.4 3.7 2.58 3.33
total elementary 2.23 2.51 1.73 221

The KeyMathtestis scored based on a norm-group of hearing students. Scoresreflectwhat
students atthat grade-levelwere able to do on the test. For example, our 3rd graders' hearing
peersshould score within a 3.8# range.

Middle schooltestng is still in progress. So fa82% ofmiddle school studentsave
been tested during the 20@910school year.
Lower high school (9th and 10th grade data):
According to the KeyMath assessment: On average, 9th and 10th grade students &
performing similarly to hearing peers in the end of 3rd/beginning of 4th gaade.
Upper high school (11th and 12th grade datag school isn the process of rolling out
the KeyMath assessment with consistency at these grade levels.
Of the three second graders that have been testedldgears.each hasnade ovepne
yeais grade level progress.
Six out of sixthird graders have been tested at least twice. Of gimstudentsfive
have made over ong@ais grade level progress in the past two yeand three have
made over one and a half grade lewélprogress in thpast two years.
0 Mean score in 0D8: 0.2
0 Mean score in 090: 1.58
Six out of ninefourth graders have been tested for theteasecutive years. Of those si
students, fouhave shown progress each yeane®as shown no growth in the past ye
and one hs shown a slight regression.
o Overall progress for this group of students:
A Mean score 0D8: 0.4
A Mean score 089: 1.65
A Mean score 090: 1.82
Threeout of tenfifth gradestudents have been tested for three consecutive years. H
the tenstudents are new to AASD this school year. Of those students tested last s¢
year (0809) and this school year (M), all six have shown progressid two have
shown more than one grade level's growth.
o Overall progress for this group of students:
A Mean score 0D8: 0.74
A Mean score 089: 2.75
A Mean score 040: 3.25
Nine out of seventeesixth grade students have been testedHogeconsecutive years.
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Three out of the seventeare new to AASD this school year. Of those students test
last yea (08-09) and this year (020), six have made progresSne student made gréear
than one year's progreshiréehave emained at the same level, and finave regressed
1 Overall progress for this group of students:
0 Mean score 0D8: 2.14
o0 Mean score 089: 2.8
0 Mean score 040: 2.79

basic concepts | operations |problem solving| total test
9th grade 3.39 4.3 3.15 3.62
10th grade 4.32 5.33 3.42 4.5
lower hs 3.775 4.73 3.26 3.9875

Parent Involvement

Parent involvement continues to be an area of concern for the seaaits struggle with bein
involved in the school because of the distance, language barriers, or other commitments §
work since students travel from over 30 counties to schbistiorical data refledthat
approximately 80% of parents are presentl@school registration day each August; howeve
their involvement in the school diminishes during the school YRzaentinvolvementdata
regarding participation in IEReflects that high percentagef parents are not present for the
IEP annual revie. Furthermore,iievast majority of students go home to families in which
parents cannot effectively communicate using giguage
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Technology

The Kennesavtducational Technology Training Centalaborated with the AASD
Technology Committee tdevel@ a three year technology plarhe overarching goal of the
plan is to provide technology that directly and positively affects student leafnmg s c h
three year technology plag0092012, reflects the following three primary needs:

Upgradethe medigoroduction studido support accessible materigl®ject

Providemiddle and high schoatudents with access t@tbooks that will be checked out o
a yearly basis.

Provide teachers with interactive whiteboards.

Implement &Student Respnse System

il
1
il
il

Conclusion

Appropriate language and literacy skills undergird all content area knowledge attaamuent
positive post secondary outconfes studentsThis is especially true for students with a heari
loss.Since 1931, Congress has made provision for the development of accessible books
materials for individuals who are blind. In 1966, Public Lawb22 was enacted to amend the
March 1931 laws to authorize the furnishing of books and other materialsetohaindicapped
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persons. This bill recognized the need to provide books published in raised character, on
recording or in any other form. Funding has been available for Braille texts, sound record
and even print readers for both those whabdirel and for individuals with a variety of learnin
and/or physical disabilities; however, needs of individuals with significant language disabi
and no access to auditory input have been vastly overlooked. From a language perspect
individualswith hearing loss have had limited benefit from the accessibility laws that have
enacted throughout the years. Even closed captioning, though it has had some benefit, h
been able to close the language gap. Children with hearing loss, whoaeymaccess to

language is through a visual mode (sign language), must have early and consistent expos
language.

Most parents, who communicate primarily through a verbal English mode, are not equippg
the dual language skills to provide theeded exposure that these children need to develop t
language capacity necessary to develop a solid foundation for cognitive and academic gr¢
Additionally, most parents do not have ready access to fluent sign language models to de
their own sig skills so as to create a language rich and open communication environment
home. Implementing strategies to address language devehdfor deaf and hard dfearing
studentsand their familiesvill have a positive effect on student achievement

d) Provide rationale for the intervention model selected.

AASD stakeholders through Management Team meetings, Leadership Team meetings, A
Staff meetings, and School Council meetings agreed thar#msformation Model is the most
appropriate for thechool.

The Turnaround Modes$ not appropriate becausehiring no more than 50% of the existing
staff is not feasible. Staff at the school are highly skilled in working withatehhard of
hearingstudents with the staff being able to communicatenfily with the students. The school
would not be able to recruit to fl0% of the vacant positiorshould thelTurnaround Modebe
selected.

The Restart Model is not appropriate since it would be impractical, given the unique need
deafand hard of hearingtudents, to awvert or close and reopen the school under a charter
operator, a charter management organization, or an education management organization
educate deand hard of hearingtudents, administrators and teachers neéeé tkilled with
addressing the unique needs of the student population wisdRetstart Model would not
satisfactorilyaddress.

The Closure Model is not a viable option as the operation of State Schools is written into
Georgia Codand Georgia Departmeat Education policyOnly the Georgia General Asseml
in conjunction with the Georgia Department of Educaliaa the authority to close a State
School.There are no other schools within reasonable proximity that can provide appropria
instruction and gpport to deaénd hard of hearingtudentswith the same level of expertise as
AASD.
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School Improvement Grant1003(Qg)

The Transformation Model is appropriate becatusell properlyaddress the needs of the sch
in the following areas: teachers and leaders, instructional and support strategies, time anc
support, and governance. The Transformation Modehisacticakchool reform modehat will
compliment ancgupport h e s contmumulis drprovemermfforts Those efforts arbased
upon data and recommendations from the GAPSS, CEASD, anst&®jfreviews
Furthermore, the school improvement plan through its goals, interventions, and strategies
alignmentwith theTransformation Modéls pur pose and gui del in
1003(qg) of the Elementary and Secondary Education Act of 1965.

e) For each Tier | and Tier Il school that the LEA commits to serve, the LEA must describ
the LEA has the capacity tse school improvement funds to provide adequate resource
related support to each Tier | and Tier Il school in order to implement, fully and effectiv
the required strategies of the school intervention model it has selected.

AASD is one of threetate owned and statgperated schools in tf&tate of Georgia. While
each State &ool functions under a Local School Management Model of shared governang
Georgia Department of Education (GaDOE) serves as the central office support system, ¢
LEA, for AASD and the other two statgperated schools.

Under the auspices of the State Superintendent of S¢hgdED has functioned for the past
three school years under the LbSahool Management Model (LM3)hich is a sitebased
model of shared goveance. In this modethe local school council plays an essential role in
decisionmaking process in the schodl GaDOE State &hools liaison has been appointed by
the State Superintendent of Schools to work closely with each School Director and the thi
stateoperated schools. This liaison, working under the direction of the Chief of Staff, serv
a facilitator who collabotas with other GaDOE departments on behaKAED as needed.
Additionally, a staff member from each GaDOE department has been assigned to work wi
AASD to provide technical and direct support as needed in the implementation and delive
services. Tis system has been puatplace to remove any barrievs obstacles that may hinder
the school from effectively implementing its school improvement initiatives

Under the LMS Model, and with the organizationgbggort structure from the LEAAASD will
have the capacity and capability of using school improvement funds to provide adequate
resources and related support in order to implement, fully and effectively, the required stri
of the school intervention model selected. There will bein¢teagdopportunities for
technical support, communication, and collaboration betw&esD staff and GaDOE staff; (2)
a closer examination, reviewand use of data in working with the school improvement
initiatives; (3) a reorganization of resources and seswicdetter serve students; and (4)-two
way consultation on schoblased efforts.
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School Improvement Grant1003(Qg)

LEA Application 2010

2.

If the LEA is not applying to serve each Tier | school, the LEA must explain why it lacks
capacity to serveach Tier | school

The followingguiding questions can be used to respond:

a)
b)

c)
d)
e)

f)

Not applicable

Is there evidence of past failures of the LEA to support school improvement initiatives?
Is there evidence that the LEA has diligently worked to implement, support and monito
initiatives as standardsased tassrooms, data rooms, and appropriate assessment pract
Is there a School Improvement Specialist working in the LEA?

Has the LEA demonstrated support of th
Is there a person at the LEA level that has beeid birevork specifically with school
improvement efforts?

Is there evidence that the LEA has required specific school improvement initiatives for
schools? Examples include, but are not limited to: implementation of the Georgia Sch
Standards, GAPS®views in many or all schools, analysis of higipact practices shown i
the Georgiads | mplementation Resource

a LEA representative on all leadership teams.
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School Improvement Grant1003(g)
LEA Application 2010

3. Complete theppropriatgortion of Attachment 22a: Turnaround Model, 2b: School Closuré
Model, 2c: Restart Model, 2d: Transformation Modle§t corresponds to the model selected
foreach Tierland TierB c ho o | . Attachment 2 addr ess:¢
take, to:

a. Designand implement the interventions consistent with the final requirements mitithe!
selected for each school.

b. Recruit screen, and select external providers, ifiapple, to ensure their quality.

c. Align other resources with the intervemt

d. Modify its practices or policies, if necessary, to enable its schools to implement the
intervertions fully and effectively.

e. Sustairthe reforms after the funding period ends.

4. Complete theppropriatgortion of Attachment 2 that delineates the timeline to implement tf
selected intervention model in each Tier | and Tier Il school.

5. Complete theppropriatgortion of Attachment 2 that pertains to annual goals. The annual
will be used to monitor the Tier | and Tier Il schools that receive school improvement funds
LEA must report each school 6s annual goa
Reading/English Language AsdMathematicsas well as grduation rate for high schools.
This does not apply to the school closure model.

6/7. Complete Attachment 3 for each Tier Il school the LEA commits to serve. The LEA must
describe the services the school will receive and/or the activities the séhaoblement as
well as the annual goals that the LEA will use to monitor progress.

8. The LEA must describe and provide evidence of how it has consulted with relevant stakeh
(e.g, parents, community representatives, business and industry leatied, staff, school
council members, students, higher educat
plans for implementation of school improvement models in its Tier | and Tier Il schools.

AASD serves as its own LEA.IASIG SchoolApplication Committee was formdd complete
the grant applicatiariThe SIG SchoApplication Committee consisteaf the following
members

Amanda Chilvers, State Assessment Coordinator Andrea Johnson, Office Ma
Linda Massenburg, State Director Mary Carol Cowart, Instructional Coach/Mat
Don Galloway, Student Services/Operations Kenney Moore, School Di
Dona Harris, School Social Worker Sandy Huston, Content Speciali
Vanessa Robisch, Principal Helen Malone, Content Specialis
Marrie Tronolone, Content Specialist Gail Allen, Professional Learning Cabnator

The SIGSchoolApplication Committee consulted wiltakeholders regarding tisG

applicationandt h e ¢ o nphanstfor imm@ednsentation of the Transformatiorod&l. The SIG
SchoolApplication Commiteesought input and feedback btakeholdergncluding school staff
parents, and community membeegarding thesIG applicationthrough a series of meetingad
posting theSIG applicatiot o0 t he s chool 06 s Themdetsngstwere ds tlfowst
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School Improvement Grant1003(g)

SIG Application Meetingswith Stakeholders

Meeting Stakeholders Meeting
School Council ParentsStudentsCommunity/Business MemberbBeachers, Higher Ed Rep3/1810
All Staff Instruction, Support, Maintenance, Food Services, Business Office 3/18/10
Leadership Team TeachersState DirectorAdministratorsInstructional Coaches 3/24/10
Leadership Team Teachers, State Director, Administrators, Instructional Coaches 5
All Staff Instruction, Support, Maintenance, Food Services, Business Office  5/26/10

LEA Application 2010

Section C. BUDGET: An LEA must complete a budget that indicates the amount of school

improvement funds the LEA will use each year in each Tier I, Tier Il, and Tier Il school it
commits to serve.

1. The LEA must provide a budggittachment 4: Budget Detailhat indicates the amount of
school improvement funds the LEA will use each year to
a. Implementthe selected model in each Tier | andrTieschool it commits to serve.
b. ConductLEA-level strategies designed to support impmanation of the selected school
interventi on nieedlanddierilschoblhe LEAOGS
c. Supportschool improvement strategies, at the school or LEA level, for each Tier Ill sch
identified in the LEAS&s application.

Not e: An L E A0 sthelperiodyotatvailabilitys t
including any extension granted through a waiver, and be of
sufficient size and scope to implement the selected school
intervention model in each Tier | and Tier Il school the LEA
commitstoserveAn L EAG6s b ud gmadyndt exceedeha
number of Tier I, Tier Il, and Tier Il schools it commits to serve
multiplied by $2,000,000. The funding range for each school is betw!
$50,000 and $2,000,000 annually. The actual award for each school
vary. The LEA should samit a comprehensive, thrgear budget that
provides an explanation of expenditures for each year. Budget renew
years 2 and 3 will be based upon annual approval.
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School Improvement Grant1003(g)

Section D. ASSURANCES An LEA must include the following assurancesn its application for a

School Improvement Grant.

The LEA must assure that it will

Use its School Improvement Grant to implement fully and effectively an intervention in Tier | a
Tier 1l school that the LEA commits to serve simtent with finarequirements.
(Q)Establish annual goals for student ach
Reading/English Language AsdMathematicsand measure progress on the leading
indicators in section Il of the final requirements in order to monitor edahl &nd Tier Il
school that it sensewith school improvement fundand establish goals (approved by the
SEA) to hold accountable its Tier Il schools that receive school improvement funds
(2) If the LEA implements a restart model in a Tier | or Tier H@al, include in its contract or
agreement terms and provisions to hold the charter operator, charter management
organization, or education management organization accountable for complyirigenfinal
requirements.
(3) Report to the SEA the schelelvel data required under section Il of the final requirement
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School Improvement Grant1003(g)
LEA Application 2010

Section E. WAIVERS : If the SEA has requested any waivers of requirements applicable to

the LEAGS School I nhpArmust iads@ewvthich@f theose twaivera it
intends to implement.

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to
implement the waiver with respect to each applicable school, the LEA must indicate for which sch
it will implement the waiver.

X] Extending the period of availability of school ipement funds.

Note: If an SEA has requested and received a waiver of the p¢
of availability of school improvement funds, that waiver
automatically applies to all LEAs in the State.

[lAiStarting overo in the school i mprovemen
schools implementing a turnaround or restart model.

[ ] Implementing aschootwide program in a Tier | or Tier Il Title | participating school that
does not meet the 40 percent poverty eligibility threshold.

Note: If an SEA has not requested and received a waiver of
any of theseequirements, an LEA may submit a request to
the Secretary.
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LEA Application 2010

LEA Name State Schools

Attachment 2d
Transformation Model

School Name: Atlanta Area School for the Deaf

The LEA must;

Al. Replace the principal who led the school prior to commencement of the transiarmatlel.

Actions:

The current principal has only been in place since Augus
2009 and has been an integral part of the recent
implementation of comprehensive instructional reform.

Beginning inAugust of 200, the new principdled the
school in the initial stages of instructional reform in
preparation fothe GAPSS andCEASD accreditation
reviews. In additionthe principahas been instrumental in
the implementation and support@EASS Keysand the
Instructional Coacheisitiatives.The principalhas been
instrumental in the delopment and implementation of
standards &isedclassrooms at AASD. While planning for
each yearthe principabuilds the schedule with thought fol
a common planning time for teachers in grade bands. @0
teams have vertical and horizontal planning tinsesghere
can be deep discussion of rigor in the subject matter. Thi
allows for data teams andl@boration among colleagues
and flexible groupings with studentsn organized
framework for instructiorfopening, work sessioand
closingjwasalsoiml ement ed with th
supervisionThese instructional reform strategies are
evidencednt e a c Wweeklydedson plans aridcus walk

observations.

Timeline:
current

A2. Use rigoroustransparent, and equitable evaluation systems for teachers and principals that

(1) Take into account data on student growth (as defined in this notice) as a significant faq
well as other factors such as multiple observaliased assessments of periance and ongoing
collections of professional practice reflective of student achievement and increased high s

graduations rates; and

(2) Are designed and developed with teacher and principal involvement.

Actions:
AASD has been piloting CLASSd¢sfor two years.CLASS
Keysincludes a professional goal plan developed by the

Timeline:
20132011 School Year
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teacher and the principal in a collaborative model. Sehog
wide implementation will start next school year.

E-Performance is the state performance evaluation syste
and ths will also be used with faculty and staff. This is an
interactive performance system in which the employee hg
access to thperformancelocument and inpuhto goal
settingE-Per f or mance is the St
performance evaluation system thiiGaDOE and state
employeesnustuse. Employees at the State Schools
including teachers are first and foremost state employeeg
Staff do not have contracts. The only performance syster|
state will recognize for GaDOE staff isferformance.
GaDOE is waking on how to reflecCLASS Keysand then
LEADER Keys in EPerformance. Leaders at the State
Schools are evaluated using the Performance Managem;
System like other GaDOE and state employees. Leaders|
the State Schools have Performance Managemerg flan
reflect individual responsibilities. The State Superintende
of Schools evaluates the School Director, and the Schoo|
Director evaluates thBrincipal with one area of focus bein
student achievement.

20102011

August

1 DistributeCLASS Keys
Notebooks

Teachers wilcomplete self
assessment

Review Professional Growth
Plans

Meet with individual teacher
throughout the week
Review Preevaluation forms
Developstudent achievemer
goals

1

=a =4

September November
9 First Informal Observations
Begin

Octoberi January
1 FormalObservations Begin

Januaryi March:
1 Second Informal
Observations Occur

March
1 Annual Evaluation
Conference

20112012

August

1 DistributeCLASS Keys
Notebooks

Teachers will complete self
assessment

Review Professional Growth
Plans

Meet with individuakeachers
throughout the week
Review Preevaluation forms
Developstudent achievemer,
goals

T

=a =4

September November
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9§ First Informal Observations
Begin

Octoberi January
1 Formal Observations Begin

Januaryi March:
f Second Informal
Observations Occur

March
1 Annual Evaluation
Conference

20127 2013

August

1 DistributeCLASS Keys
Notebooks

1 Teachers will complete self
assessment

1 Review Professional Growth
Plans

1 Meet with individual teacher

throughout the week

Review Preevaluation forms

Developstudentachievement

goals

=a =4

September November
9 First Informal Observations
Begin

Octoberi January
1 Formal Observations Begin

Januaryi March:
T Second Informal
Observations Occur

March
1 Annual Evaluation
Conference
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Yearly. 20102013
Julyi August:
1 ImplementE-Performance

The imeline will be

LEADER Keyswill be implemented when the pilot prograr implemented when the rollout
is completed and becomes accessible for statewide occurs for statewide
implementation. implementation.

A3. Identify and reward school leaders, teachers, and other staff who, in implementing this mode
increased student achievement and Bigfool graduation rates and identify and remove those who,
ample opportunities have been provided for them to improve their professional practice, have not

Actions: Timeline:
AASD will identify and reward all staff, meaning all
employees at thechoolas reflected on page 4 of this
application on a schoeWwide basis based on the following
achievement areas:

0 CRCT/GAA Math
CRCT/GAA ELA
GHSGT/GAA Math (first time test takers)
GHSGT/GAA ELA (first time test takers)
Graduation Rate

© O 0O

It is importantto provide rewards to all staff as reflected ol
page 4 of this application since everyone on campus play
integral part in improving student achievement. The

influence on student achievement includes all staff from t
teacher in the classroom provigimstruction to the cafeteri
staff communicating with students in sign language to bu

studentsod6 | anguage.

Year 1 Year 1

AASD will identify and rewardll staff meaning all August 2010 September 2010

employees at the schooin a schoeivide basisas follows ¢  School administrators
St ud e nof YaarCEGTGAA will review student
Math Scoresn CRCT GradeReflect assessment scores and
a10% Increasen $100/person will work with teachers
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A Meet i ng/ Eomche Bridri
Year.

St ude nof ¥earCEGTHAA
ELA Scoredn CRCT GradesReflect
al1l0% Increasén

A Meet i ng/ Eomdhe Bridri
Year. $100/person
St udenof ¥arGHSGA/GAA
Math Scoregor First Time Test
TakersReflect al0% Increasen

A Meet i ng/ Eomdhe Bridri
Year. $100/person
St udenof ¥earGHSGA/GAA
ELA Scoredor First Time Test
TakersReflect al0% Increasen

i Meet i ng/ Eamdhe Bridri

Year. $100/person

The Graduation Bte will increase by

10% from the Prior Year. $100/person
Year 2

AASD will identify and reward all staff, meaning all

employees at the school, on a scheae basisas follows:
St ud e n of ¥gar CRGTAGAA
Math Scores in CRCT Grades Refle
a 10% Increasm
A Meet i ng/ Eomdche Bridri
Year. $100/person
St ude nof ¥gar CRGTAGAA
ELA Scores in CRCT Grades Refleg
a 10% Increasm $100/person

to developCLASS Keys
professionagrowthplans
to provide professional
learning targeted toward
increasing student
achievement.
November 2010 March 2011

1  School admiistrators
wi || monito
implementation of
strategies to meet
individual CLASS Keys
professional growth
plans.

April 2011

i Administrators will use
the annual summative
form to document
progress and any
deficiencies regarding
meeting individual
CLASS Keys
professional growth plan
goals.

1  School administrators
will make continuation of
employment decisions.

June 2011

1  Administrators provide
monetary rewards to stal
based on targeted stude
achievement and
graduation rate goals
being met.

Year 2
August 20117 September 2011
i School administrators

will review student
assessment scores and
will work with teachers
to developCLASS Keys
professional growth plan
to provide professional
learning targeted toward
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A Meet i ng/ Eoamche Bridri
Year.

St ude nof ¥gar GHBGIT/GAA
Math Scores for First Time Test
Takers Reflect a 10% Increase
A Meet i ng/ Eomdhe Bridri
Year. $100/person
St ude n of Year GHBGIT/GAA
ELA Scores for First Time Test
Takers Reflect a 10% Increase

A Meet i ng/ Eomche Bridri

Year. $100/person

The Graduation Rate will increase b

10% from the Prior Year. $100/person
Year 3

AASD will identify and reward all staff, meaning all
employees at the school, on a scheale basis as follows:
St ud e n of ¥gar CRGTAGAA
Math Scores in CRCT Grades Refle
a 10% Increasm
A Meet i ng/ Eomdhe Bridbri
Year. $100/person

increasing student
achievement.
November2011i March 2012

1  School administrators
wi || monito
implementation of
strategies to meet
individual CLASS Keys
professional growth
plans.

April 2012

i Administrators will use
the annual summative
form to document
progress and any
deficiencies regaling
meeting individual
CLASS Keys
professional growth plan
goals.

1  School administrators
will make continuation of
employment decisions.

June 2012

1  Administrators provide
monetary rewards to stal
based on targeted stude
achievement and
graduation rateapls
being met.

Year 3
August 2012 September 2012
1 School administrators

will review student
assessment scores and
will work with teachers
to developCLASS Keys
professional growth plan
to provide professional
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St ud e nof ¥gar CRGTAGAA
ELA Scores in CRCT Grades Refleg
a 10% Increasm

A Meet i ng/ Eomdhe Bridri
Year.

St ude nof Year GHBGIT/GAA
Math Scores for First Time Test
Takers Reflect a 10% Increase

A Meet i ng/ Eomche Bridbri
Year.

St ude nof ¥gar GHBGIT/GAA
ELA Scores for First Time Test
Takers Reflect a 10% Increase

A Meet i ng/ Eomdhe Bridri
Year.

The Graduation Rate will increase b
10% from the Prior Year.

$100/person

$100/person

$100/person

$100/person

Through the use cZLASS KeysandLEADER Keysin
conjunction wi t {Performances\alaation {
system, AASD will identify and remove those who, after
ample opportunities have been provided for them to impr
their professional practice, havetrdone so. Through the
Local School Management model, AASD has the flexibili
to take action against employees that do not show
performance improvement.

learning targeted toward
increasingstudent
achievement.
November 2012 March 2013
1  School administrators
wi || moni to
implementation of
strategies to meet
individual CLASS Keys
professional growth plan
April 2013
i Administrators will use
the annual summative
form to document
progress and any
deficiencies regarding
meeting individual
CLASS Keys
professional growth plan
goals.

School administrators
will make continuation of
employment decisions.
June 2013

1  Administrators provide
monetary rewards to stal
based on targeted stude
achevement and
graduation rate goals
being met.

LEA Application 2010 Attachment 2d

Transformation Model

A4. Provide staff ongoing, highuality, jobembedded professional development (e.g., regarding
subjectspecific pedagogy, instruction that reflectdegeper understanding of the community served by
di fferentiated
program and designed with school staff to ensure they are equipped to facilitate effective teaching
learning and have the capacity to successfully implement school reform strategies.

the school , or

i nstruction)

Actions:

AASD will implementa tencomponentransformational
professional learninglanthatwill support thdanguage
dewelopment of students throughbilingual becultural (BiBi)
instructional program. Thien components oprofessional
learninginclude:

Timeline:

See attached PL timeline.
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Summer LeadershipeamRetreat
CAEBER

Data Teams

Formative Assessments
Gallaudet Portfolios

Thinking Maps

Co-Teaching

Standards Based Classrooms
CLASS Keys

Technology Implementation

O 0000000 O0Oo

Professionaldarning sessions will be conducted during
common planning time and planned time in the regular
schml day, after school, Saturdays)d during the summer.
The varying times will allow for flexible scheduling of
professional learning and will assist all staff in participatin
in the essential learning. Stipends will be provided to
teachers for participating in sessions that occur outside
school operational hours.

o] Summer Leadership Team Retreat
During the Summer LeadshipTeamRetreat, stakeholders
will review the vision and mission of the school and revist
the school improvement plan as needdte Leadership
Team will focus on student achievement through
implementinga BiBi instructional progranmlThe Leadership
Team with other stakeholders will revise the vision and
mission statements for the school to support the AASD
TransformationFurthermore, the Summer Leadership Te;
Retreat willsupportthe Leadership Team to provide the
school with orgoing support to teachers for professional
learningbased on data from analysis of student work, foci
walks, classroom observations, and student interviews th
align to the school's instructional program.

o Implement the CAEBERGenter for

ASL/English Biingual Education and

Research CentéBilingual Bicultural

Program
Students with hearing loss typically experience difficulty
with language and literacy development. With appropriat
language models and effective interventistadents who are
deaf and hal of hearing can achieve academic proficiency
on par with hearing peer s|
educators to become skilled in proven strategies that sup

dual language development. Students who depend on
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American Sign Language (ASL) asthprimary mode of
communication must have adequdligent models for both
ASL and English in the education environment.

Highlights of the CAEBER program include:
1 Effective use of ASL and English as languages of
instruction in education settings
1 Development of appropriatelingual instructional
design
1 Promotion of an understanding and appreciation o
cultural diversity

This program provides professioehrningin ASL/English
bilingual assessment, curriculum and instructional strateg
as wel as the effective use of language planning and cutt
edge technology to facilitate development of both langua
academically. This type of suppavill enable staff and
students to become fluent users of both languages wlilich
in turn support studes in succeeding in gradkvel
achievement in academics also enabling students to beci
successful in postsecondaytcomes.

0] ImplementData Teams
Over the past nine years, AASD has been collecting infol
language, literag and other academic dat@hese data havy{
been used periodically by classroom teachers to inform
instruction and track student progre&ata havealso been
used intermittently with students promote motivation and
goalsetting. Tke data as well as other formative assessmg
data could be much more powerful if analyzed in Data T¢
smallgroup settingsTeaching team analysis of student wd
will offer the opportunity to gain common understanding ¢
learning targets and thus enabladeers to identify strong
work versus weak work. In so doing, teachers can make
informed decisions about student performance and make
specific determinations for instructional interventions. Sti
participation in formal training for the Data Team praces
will enablestaffto use existing data as well as assiaffin
determining the need for further formative assessments.

o] Implement Formative Assessments
The use of formative assessments shows some of the mq
significant gains in achievement of anyedtional
intervention. In fact, these gains are also seen in typicall|
low performing students. In some instances their
performance has approached the l@fdligherperforming
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students. Additionally, formative assessments offer the
opportunity for laver performing students to selésess and
track incremental improvements in academic growth. Fo
these reasons, this strategy is especially-setedfor
AASD. Involving all staff in comprehensive training will
build capacity for future coaching andgr mentoring. As a
result, students will become more involved in their
educational process and academic progress as teachers
to provide productive formative assessment opportunities

o] ImplementGallaudet Portfolio Traimig
Student portfolios are a walbcumented method to promot
student personal and academic growth. Some of the
documented benefits of student directed collection and
examination of personal work produatslude:
Increased motivation
Documentation of stient growth over time
Improved reading, language, and academic skills
Development of decision making and problem
solving skills
Development of organizational skills
Increased responsibility and independence
Improved work ethic and value for the work
Focusd life-planning

E R ]

= =4 -4 -9

TheLaurent Clerc National Deaf Education Center at
Gallaudet Universityleveloped training program focused
on the professional and student processes and psoduct
involved in the development and use of Portfolios for
Student Growth. This program has been widely used wit
much success across the nation in schools for the deaf.
Portfolios for Student Growth also lend themselves to the
incorporation of the work of &ta Teams in the examinatiol
of formative assessments for students.

o0 Implement Thinking Maps
Thinking Maps were developed as a language for learnin
1988 by Dr. David Hyerle. There are eight maps in this
language that are used by teachers and stu@ients2 and
adult education and business) for reading comprehensiof
writing process problem solving, and thinking skills
improvement. Thinking Maps Software is now available fi
whole learning communities.
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Each of the eight Thinking Maps is based onradamental
cognitive skill such as comparing and contrasting,
sequencing, classifying, and cateféect reasoning. Much
like carpenters using a set of tools, multiple Thinking May
are used aaneight maps icon toolkit by stedts for
constructing knowledgfor improving the basics of reading
writing, and mathematics as well as for probigoiving and
the development of high@rder thinking abilities. A wealth
of research and published articles supports the use of
different types of Visual Tools generallgnd Thinking Mapsg
specifically. New brain research provides even greater
insights into why most students perform better when usin
Thinking Maps (www.ThinkingMaps.com)

Literacyfor studentsnvolves the ability to use the visual
and graphic medium ithe form of reading and writing
(Baker, 2001Bench, 1992 Thinking Mapswill allow
students who are deaf bard of hearing to build a common
language for learning through visual tools that will enhan(
language development as well as content. Lepkors will
be reviewed weeklyand teachers will be required to inclug
documentation of the use ohihking Mapsto support
vocabulary and language development. Focus walks tha
spedfically look for evidence of Thinking Mapwill offer
feedback includig strengths and next stepBeacher leaders
will attend a tain-the-trainer Thinking Maps program to
provide follow up support to teachers.

o ImplementCo-Teaching
Students with hearing loss have a wide range of needs r¢
to language, literacy, and at=mics. Professional learning
time is at a premium, and teachers come to the table with
multitude of different skills. Hearing teachers hold a dept
of knowledge related to the English language fluency,
structure, and grammar. Teachers with hearing di@snot
typically have this depth of knowledge with English, but
instead have native fluency in the visual language (Ameri
Sign Language) that cannot be easily duplicated by a heg
second language user. Veteran teachers bring a variety (
experience gleaned from many years in the classroom. N
teaclers come into the school witlew excitement and
cutting edge strategies they have learned in teacher train
programs. Creating effective teaching teams involves m(
than pairing teehers with compleentary skills. t involves
preparing teachers in advance to work collaboratively wit

another professional with whom they may have more
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disparity than commonality. In order to build capacity
through effective teaching teams, the Gezaching model
offers staff strategies that can be easily implementéakin
schoolsetting and used for the benefit of student
achievement angb embedded mfessional learning for
staffCoTeachi ng wil | promot e
language through appropriate ASL/English modelRESA
staff will provide professional learning and support.

0 Standards Basddstruction
A standards based classro@ma classn which the teachers
and students have a clear understanding of the expectati
(standards). They know what they are teaching/learning
day (standards), why the |
to know or know how to do (relevancehdahow to do it
(process).Standards based classrooms will compliment tf
bilingual bicultural programMonitoring of implementation
of best practices is a key element in successful standardy
based classroonad will be performed through classroom
obsenations with data from the observations captured,
analyzed, and communicated through eWalks with hardw
and software provided by tlsehool Instructionalcoaches,
content specialists, andministration will ensure that
standarddasedmstruction isgreflectedin lesson planand
classroom observation#&s datafrom observations and
walk-throughsareanalyzed planning additiongbrofessional
learning b address areas of need/weakvetide
implementedo support teachers and individual student
leaming needs

0 CLASS Keys
TheClassroomAnalysis of Stat&tandards CLASS Keys
teacher performance appraisal process has been develoj
supprt t eac her s 6basedctagsrooms usegd
the Georgia Performance Standards (GPS) to improve
student learning. Research studies show that an effective
teacher enhances student learning more than any other &
of schooling that can be controlled (Marzano, 2006). The
CLASSKeysenhances the skills
direct the new work of standartiased learning in ordéo
lead the nation in improvingtudent achievementhe
CLASS Keysis a performance appraisal process based o
teacher standards designed to evalteacher performance,
promote professional growth, and positively impact stude
learning. In the same manner that @eorgia Performance

Standards (GBSyuide student learning, tf&CHOOL Keys
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serves as a foundation f ol
of school improvement and support, and tiEEADER Keys
defines effective, high impact practices that school and
district leaders need to know, understand, and dd@C LRSS
Keysguides the instructional practices of teachers.

TheCLASS Keysis organized nt o fi ve str
teacher quality: Curriculum and Planning, Standd&dsed
Instruction, Assessment of Student Learning,
Professionalism, and Student Achievement. These five
strands have been further developed and defined into
performance statards and elements with rubrics that havg
accompanying evidence and artifacts. Additionally, the
Georgia Teacher Dutiesd Responsibilities (GTDR) is
included in theCLASS Keysand provides ongoing feedbad

Thepurpose ofCLASS Keysis twofold: improvenent and
accountability. Th&CLASS Keysserves as both a formative
and summative instrument |
performance on the elements through the use of evidenc
based rubrics with four levels of performaniiet Evident,
Emerging, Profient,andExemplary

o] Technology Implementation
To fully implement theBiBi instructional progranthe
following technologyequipment is needed:

A Netbooks
A Interactive white boards
A Student Response System

Cutting edge educational technology includimegbooks
interactive white boardsnd a student response system
support the visual integration of learning for deaf and har
hearing students. Technology implementatiotin
professional learning for teachavdl move classroom
instruction away fronan over reliance on textboo&sd
worksheetso a hands on approachdiferentiated
instructionand evidence of student learning

A5. Implement such strategies as financial incentives, increased opportunities for promotion and
growth, and more flexible work conditions that are designed to recruit, place, and retain staff with
skills necessary tmeet the needs of the students in a transformation school.

Actions: Timeline:

AASD will implement strategies including financial
incentives, increased opportunities for promotion and car|
growth, and more flexible work conditions to meet the nef
of the studerstin a transformation school. The strategies
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include the following:

Year 1

T

Year 2

Year 3

T

Implement department chairs for content areas thé
are teacherwith a minimum of three years of
teaching experience. Department chairs will receiv
$500stipendeach semester.

Assign mentor (master) teachers to all teachers wi
I 3 years of teaching experience and teachers ney
AASD. Mentor teachers will receive a $500 stipen
each semester.

Provide reimbursement to teachers who take the
GACE to get other eligiblendorsements on their
teaching license.

Staff that teach and work during the June extende
learning week will be compensated for an addition
five days of work during the extended year.
Provide teachers with additional time to collaborat
plan, and engagin professional learning within and
across grades and subjects during the extended y

Implement department chairs for content areas thz
are teachergith a minimum of three years of
teaching experience. Department chairs will receiy
$500stipendeach semester.

Assign mentor (master) teachers to all teachers wi
T 3 years of teaching experience and teachers ney
AASD. Mentor teachers will receive$500stipend
each semester.

Provide reimbursement to teachers who take the
GACE to getother eligible endorsements on their
teaching license.

Staff that teach and work during the June extende
learning week will be compensated for an addition
five days of work during the extended year.
Provide teachers with additional time to collaboratj
plan, and engage in professional learning within ali
across grades and subjects during the extended y

Implement department chairs for content areas thé
are teacherwith a minimum of three years of

August 2010

September 20XMay 2011

August 201eMay 2011

June 2011

June 2011

August 2011

September 20:May 2012

August 201éMay 2012

June 2012

June 202

August 202
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teaching experience. Department chairs reitleive a
$500stipendeach semester.

1 Assign mentor (master) teachers to all teachers wi
T 3 years of teaching experience and teachers ney
AASD. Mentor teachers will receive a $500 stipen
each semester.

1 Provide reimbursement to teachers who thiee
GACE to get other eligible endorsements on their
teaching license.

1 Staff that teach and work during the June extende
learning week will be compensated for an addition
five days of work during the extended year.

1 Provide teachers with additional tirreecollaborate,
plan, and engage in professional learning within al
across grades and subjects during the extended y

September 2@May 2013

August 202-May 2013

June 2013

June 2013

A6. Use data to identify and implement an instructional program that is resssetind vertically
aligned from one grade to the next as well as aligned with State academic standards.

Needs assessment data clearly indicate that the primary
issues deaf and rdhof hearing students face are language
acquisition and language developméntorder to address
these areasf need, AASD will implement a
transformationainstructional program developed by
CAEBER (Center for ASL/English Bilingual Education ang
Research Center) that focuses d@iBi apgroach to teaching
deaf and hard dfearingstudentsThe bilingual and
bicultural BiBi) approach first gained momentum in
Western Europe and the US in the #i@BOs. It developed
out offrustrations at the limited success of oral training in
providing deaf children with a comprehensive educatiar {
allows them to make a valuable and equal contribution tg
society.

Bi-lingualism means the use and knowledge of two
languages. For example, a deaf student usindpaimgy
knowledgeabla@boutbothsign language and writtdenglish
would be bilingualism but it does not predefine fluency in
either language as this will dependtotn e c hi | d o
and his or hehearing ability as time goes on. It does not
preclude oral languagbeutthisis dependentn the child's
residual hearingnd access to heag aids. The priority of
BiBi is to introduce at the earliest stage the languagehvehi

child can most easily learm the case of deaf children, wh

Timeline:
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have been shown to be visual rather than aural learners,
is sign language. A second language vinigten language, is|
gradually introduced with sign language used to explain
grammar, syntaxand abstract concepts.

The bicultural aspect focuses on the cudtof the Deaf, and
t h e c uiktihcuchagagteristicdt provides children with
Deaf role models to ensure they develop a positive and
healthy self identityThe approaclalso teaches children
about the culture of the hearing world to enable them to
understand and interact in both worlds.

Deaf teachers are aluad and instrumental part of the
project, providing both role models and reassurance to th
children of their equal status in society. At the same,time
hearing teachers offehildren an insight into hearing
culture, and the presence of both teachensaxpose them
to different forms of communication: some people
communicate with their mouths and others with

their hands.

Language Planning in Deaf Education

Part of CAEBER's vision is to facidite the strategic use of
schoolbased language planning akey element in the
implementation and maintenance of an ASL/English
bilingual educabnal program for deaf and hardloéaring
children. CAEBER continues to be a catalyst in deaf
education by collaborating with schools for the deaf and (
education tedwer preparation programs in order to promof
bilingual instruction using ASL and English for deaf and
hard ofhearing children.

Action Framework

The primary focus of schoblsed language planning in de
education and deaf communities is the promotion of
bilingualism, multilingualismand respect for all languages
of deaf ad hearing people. Since schbalsed language
planning takes place within the overall paradigm of social
transformation, the development of historically marginaliz
signed languages.(e, ASL, LSM) is a high priority.

CAEBER promotes a national collaborative effort among
educators, parents, and researchers who work together t
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respond to the edational needs of deaf and hardchefiring
children and provide leadership in sohbasedénguage

pl anni ng. missrEiBaeEdRpished through the
following strategies:

T Promotion of the appropriate use of scientifically
researckbased languagdanmning in educational
settings

1 Promotion of the acquisition, development, and us
of both ASLand English for acanic purposes for
deaf and hard dfearing students as well as thei
parents and educational staff

T Training for educational staff in the strategic use o
ASL and English as languagesingtructon in
educational settings

T Promotion of an understanding and appreciation o
language and cultural diversity
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Plan
Year 1
1 Contract with CAEBER taevelop a schoeakide

plan that aims to address instruction in both ASL g
English in developmentally appropriate ways. The
first year planning process will involve meetings w
all stakehtders to introduce the transformational
instructional reform model, bilingual and bicultural
(bi-bi) approach

Years 2 & 3
1 Implement a 2/rearCAEBER professional learning
packag for teachers of deaf and hafchearing
students focusing on implementiA&GL/English
bilingual strategies in the classroom including
monitoring of program implementation.

o CAEBER ukes current knowledge, research
findings, and recommended language teaching
and learning strategies and translates that into
format for teachers taead about, discuss,
experiment with in the classroom, and report oj
their effectiveness

In order to fully support the implementation of the bilingu:

bicultural instructional program, the followirlgree

School Year 2012011

School Year2011-2013
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